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This statement details our school’s use of Jersey Premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our Jersey Premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of Jersey Premium had within our school. 
School overview – (Not with costings edition)
	Detail
	Data

	School name
	Mont a L’Abbe School

	Number of pupils in school 
	129

	Proportion (%) of Jersey Premium eligible pupils
	60
47%

	Academic year/years that our current Jersey Premium strategy plan covers
	2025-2026

	Date this statement was published
	January 2026

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Elizabeth Searle

	Jersey Premium lead
	Matthew Kemp


Funding overview
	Detail
	Amount

	Jersey Premium funding allocation this academic year
	
£84000


	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ N/A



Part A: Jersey Premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	
At Mont a L’Abbe School, we are dedicated to supporting our learners, all of whom have special educational needs and disabilities (SEND), to reach their fullest potential and lead happy, meaningful lives. Through our Jersey Premium funding, we focus on helping our disadvantaged learners overcome the unique challenges they face, while ensuring they have equal opportunities to thrive within both our school and wider community.
Our core objectives are:
· To provide the most relevant, individualized opportunities for learners to engage with the world around them, fostering skills that promote emotional, social, and cognitive development.
· To ensure that learners are visible and active within their community, with their individual choices, preferences, and interests respected.
· To guarantee that these opportunities are available to all pupils, regardless of background or need, ensuring an inclusive environment for everyone.
· To actively close the attainment gap, recognizing that attainment takes different forms for learners with highly complex needs.

What does attainment look like for us?
At Mont a L’Abbe, we understand that success and progress manifest in various ways. For some of our learners, formal assessment and accreditation are key indicators of attainment. For others, achievement is expressed through more personal milestones, which may include:
· Developing ways of communicating (verbal or non-verbal, including use of assistive technology).
· Finding calmness, stillness, happiness, and emotional regulation.
· Being safe and secure, both with others and themselves.
· Making independent choices, empowering learners to have a voice in their education and daily lives.
· Having their voice honoured and respected in decision-making processes.
· Having a future plan, such as work placements or community connections, to promote independence and belonging.




Our 2026 Strategy:
Our Jersey Premium funding supports a comprehensive, individualized approach to meeting the needs of disadvantaged pupils, which benefits all pupils at Mont a L’Abbe School. The strategy is designed to ensure that pupils’ emotional, sensory, and therapeutic needs are met in order to create an environment that encourages learning and personal growth. Our strategy includes three key areas:
Development of Learning Environments and Sensory Regulation Spaces

Develop our large Gym Hall to provide a fantastic space for whole-school learning, sensory regulation, physical activities, musical and drama intervention, collective worship and assemblies.
Install specialist outdoor sensory regulation equipment for our Post14 learners. 
Providing opportunities for groups to access specialist off-site sensory activities that enhance their learning and emotional regulation.


Support for Therapeutic provision across the school:

Music Therapy (until finishing date at Easter) provision – two part-time therapists
Support for 2Rhythms (formerly Touch Trust therapy), offering therapeutic experiences for learners with complex needs.
Ongoing resources for our Art Therapy provision with regular supervision to ensure quality outcomes for learners.
Continued Specialist Performing Arts sessions, where targeted small group and individual work encourage emotional expression and communication.
Supervision of our on-site therapists by senior practitioner. 
Provision for learners accessing The Listening Programme.


Support for Special Interests provision and Relational work projects.

Ongoing Forest Friends provision.
STEM projects – Inclusive projects involving cutting-edge Science partnership.
Provision for Communication Devices, such as Talker-iPads and relevant apps, to ensure all learners can express themselves effectively.
PHSE / SRE resources







Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	[bookmark: _Hlk197420568]Challenge number
	Detail of challenge 

	C1
	Sensory Regulation and Processing Difficulties: Many of our learners have significant difficulties with sensory regulation and processing, which can impact their ability to engage with learning and manage anxieties. These difficulties can manifest as dysregulated behaviours that hinder progress.


	C2
	Social, Emotional, and Mental Health (SEMH) Needs: Learners at Mont a L’Abbe often face significant social, emotional, and mental health challenges that affect their ability to connect with others and engage in learning effectively.


	C3
	Limited Life Experiences and Enrichment Opportunities: Disadvantaged pupils generally have fewer opportunities to access cultural experiences outside of school, limiting their exposure to the broader world and opportunities for personal development.


	C4
	Barriers to Communication: Many of our learners have communication difficulties, including issues with speech and language, social communication, and working memory, which can impede progress and social engagement.


	[bookmark: _Toc443397160]C5
	Access to Enrichment Opportunities: Through our observations and conversations with pupils and families, we have found that disadvantaged pupils often have fewer opportunities to access extracurricular and enrichment activities, limiting their cultural capital and breadth of experience.







Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Sensory Regulation/Learning Environments
· Outcome: Learners will be better regulated and will be able to access learning more successfully.

	
· Success Criteria: New learning/sensory spaces will be designed, equipped, and utilized effectively. Incidents of dysregulation will decrease with increased use of sensory equipment. Learners will engage in a broader range of activities, showing increased access to both academic and therapeutic learning.
· Measurement: Teams will report that new sensory resources have supported learners to remain regulated. Learners will demonstrate increased engagement in learning once their sensory needs are met.

	Therapeutic Provision:
· Outcome: Learners will benefit from various therapeutic provisions, which will support their emotional well-being, communication, and engagement with others.
	
Success Criteria: Therapists will produce reports on the progress of learners. The Senior Leadership Team (SLT) will monitor learners’ involvement in therapy and its outcomes.
· Measurement: Regular reviews of therapeutic progress and feedback from therapists will provide insight into how the therapy has supported individual learners.

	Special Interests Provision / Relational projects
· Outcome: Learners will access relational and therapeutic services that empower them to connect with their learning, improve communication, and have their voice heard.
	
Success Criteria: Individuals and small groups will have access to interventions and resources that support Special Interests or dynamic changes in sensory presentation. PHSE / SRE resources are benefiting learning across the school. Talker iPads are available in all learning groups.

· Measurement: Regular reviews of therapeutic progress and feedback from therapists will provide insight into how the therapy has supported individual learners.
GRID iPads are observed being used effectively in each class around the school

	The Jersey Premium funding at Mont a L’Abbe School plays a critical role in ensuring that disadvantaged learners, particularly those with highly complex needs, are given the opportunities, support, and resources they need to thrive. 
Through our carefully designed strategy, we are committed to helping our learners not only close the attainment gap but also lead enriched, fulfilling lives, honouring their unique and diverse special interests. By addressing sensory, emotional, therapeutic, and enrichment needs, we aim to create an environment where all learners—disadvantaged or otherwise—can succeed.


Activity in this academic year
This details how we intend to spend our Jersey Premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: 
	
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	1.
	Sensory Regulation spaces
· New sensory regulation spaces created by re-fitting rooms to accommodate appropriate equipment at school – priority being the main school wall/gym - make fit for purpose.
£43699.00 Southpaw / Stage 2
· Specialist Equipment installed to benefit all users in new spaces.
· Specialist Equipment for individual classrooms and outside areas.
· Provision for groups to access specialist off-site sensory activities.
£2874.00  Cheshire Homes
	Occupational Therapy Jersey 
Sensory Super System 
southpaw.co.uk 

Stage 2 Productions | Your event taken care of.
	C1
C2
C4


	2. 
	Music Therapy provision until end of March plus Supervision costs.
£19425.00
	British Association for Music Therapy :: Home 


	C3
C2


	3.
	Continue with Specialist singing teacher – musical interactive work. Small group and individual targeted sessions.
£11100.00
	Interactive Music-Making - Music as Therapy International 

Graham Welch | ISME - International Society for Music Education 

	C1C3
C2
C3



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: 
	
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	4.
	Provision for Forest school activities

£2000.00
	https://naee.org.uk/helping-sen-children-develop-life-skills-through-forest-school/ 

https://www.thsl.org.uk/post/what-is-forest-school-and-how-can-my-autistic-child-benefit-from-it 

	C3
C5

	5.
	TTW Jersey (Studio Hire)
Corbiere Pathway learners – access Performing Arts resources
£660.00

	The Theatre Workshop
	C1
C3
C4
C5

	6.
	Continued support for resources for 2Rhythms provision (formerly Touch Trust therapy) - membership fee

£640.00 + £500.00
	
Touch Trust (autism.org.uk)
www.touchtrust.co.uk


	C1
C2
C3


	7.
	Continued support for resources for the Art Therapy provision and monthly Supervision
£500 + £1200.00 = £1700
	
https://baat.org/ 

	C1 
C2
C3


	8.
	Support for post14 learners to be involved in ‘STEM-on Track’ project – racing cart project at Hautlieu School.
£3000
	STEM On Track Launch Event – Hautlieu
	C1
C2
C3

	9. 
	Listening Programme licences 

£900
	About The Listening Program - Advanced Brain Technologies
	C1
C2
C3
C4


	10. 
	PHSE / SRE resources for learners across the school
£1000
	PSHE education for pupils with SEND

PSHE: a force for good | SEN Magazine
	C2
C3
C4
C5



Total budgeted cost: £84000.00 Top of Form
Bottom of Form

Part B: Review of outcomes in the previous academic year
Jersey Premium strategy outcomes
This details the impact that our Jersey Premium activity had on pupils in the 2023 to 2024 academic year. 
	Jersey Premium Report of 2025 year:
There were three parts to our 2025 strategy:
1. Development of Sensory Regulation Spaces and Learning Environments
· Re-fitting spaces to create specialized sensory regulation areas with equipment that supports individual sensory diets.
· Installing specialist equipment for use in classrooms and outdoor areas, tailored to the sensory needs of our learners.
· Providing opportunities for groups to access specialist off-site sensory activities that enhance their learning and emotional regulation.
There have been considerable upgrades to our existing sensory spaces, with new equipment purchased to help learners regulate throughout the day. As our cohort of learners increases in complexity of need, we have responded with additional sensory equipment in classes. Learners have benefitted hugely to this continued acknowledgement that this access to sensory regulation is essential in moving towards more formal learning. 
We have faced challenges with the building work and with the time it has taken to transform areas of the school. We have worked around this by installing equipment in other shared areas and we eagerly await the building work to finish so new spaces will become useable. Additional challenges have been encountered with the necessary changes due to fire regulations. This has meant a revision of plans, but new sensory spaces have been developed to give access to the learners.
Off-site Sensory regulation spaces/rooms have been booked and used in the community on a weekly basis. This has been very beneficial to our learners who cannot access the school site. The impact of having access to studio spaces, sensory spaces, games-hub, Special Interest activities, has enabled our learners to find meaningful curriculum and experiences. Our Corbiere Pathway learners particularly need this be-spoke provision, and the funding is vital in achieving these unique programmes. The impact of this relational approach can be seen with the way that one learner who has been unable to access the school site is now able to come onto site for special activities for an hour most days. Another learner has now requested to join a group of peers in a classroom at certain times. 
2. Development of Music Therapy Provision
· Creating suitable spaces for Music Therapy, allowing learners to engage in therapeutic music sessions that support emotional well-being and communication.
· Providing resources such as musical instruments and materials for use in therapy sessions.
· Funding supervision for therapists to ensure ongoing professional development and high-quality delivery of therapy.
We have managed to develop two new areas for the delivery of Music Therapy, one at the Primary site and one at the Secondary site. We have provided appropriate budget to furnish these rooms with suitable musical instruments and fittings. Fiona Speller, as a senior therapeutic practitioner, agreed to supervise both the Music Therapists and our resident Art Therapist too. The Therapy team then transitioned to Jane Lamont for Supervision, as part of the Government therapy team. 
Changes in advice and procedure about how therapy is delivered in School mean that we will re-think how we provide Musical Interactive and Therapeutic programmes in the future. Having the initial input from our Music Therapists has been crucial in setting up these kinds of interventions and we now have some excellent learning and therapeutic spaces that we can use with existing staff to benefit our learners’ interests and needs. 
An example of the impact of having Music Therapy access is a learner who transitioned from another school and found being in school for more than an hour challenging. Starting from an hour’s Music Therapy, the learners programme has grown so that he now has the confidence and relationships to access school full-time for 4 days per week – this has enabled him to engage and flourish with his formal learning.
3. Support for Relational and Therapeutic Work, including Special Interests Provision
· Continued specialist music sessions, where targeted small group and individual work fosters emotional expression and communication.
· Ongoing Forest Friends provision, which offers individualized and small group therapeutic sessions in natural environments.
· Equine Therapy through our ‘Happy Hooves’ program, which helps learners build relationships, trust, and emotional regulation.
· Continued support for 2Rhythms (formerly Touch Trust therapy), offering therapeutic experiences for learners with complex needs.
· Ongoing resources for our Art Therapy provision with regular supervision to ensure quality outcomes for learners.
· Provision for communication devices, such as iPads and relevant apps, to ensure all learners can express themselves effectively.
Our specialist singing teacher has provided engaging and meaningful sessions each week. We have also been able to offer her sessions to off-site Corbiere pathway learners who see this session as the absolute highlight of their week. Learners onsite also seek out the teacher independently, with such keenness to engage.
Our 2 Rhythms provision continues to grow and engage our learners with ever-more flourishing music and dance. More Teaching Assistants have been successfully trained so they can lead sessions. Katharine is able to monitor and supervise them. We have found that a small annual budget for replacing broken equipment and ordering new fabrics/instruments works well for this provision.
All of our therapeutic interventions have benefitted a huge range of learners. A particular successful ending of our years funding came when we had a little more funds than expected (due to savings from absence or sessions cancelled etc) so we could fund a greater number of new ‘talker’ iPads and licences for GRID software. We now have managed to install GRID in every classroom main Screen/Panel as well as a ‘talker’ iPad for each class. Staff has been trained to model use on the iPads so our Total Communication across the school has improved. This is highly significant going forward as our learners’ needs become increasingly complex and communication more challenging. To focus on enabling and empowering as much student-voice as possible is an impactful and celebrated achievement from our funding. 
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